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Introduction 

E-portfolios give students the capability to have an ongoing reflection of their work, 

digital resume, and a choice in their learning. Students entering college and universities have 

never known a moment without electronics or the internet. Using e-portfolios instead of written 

assignments for assessment would help people the incoming students be more engaged. Their 

e-portfolios could include blogs, short video presentations, and progress through their program 

to reflect on. The following literature review will provide information, definitions, and students 

choice to establish e-portfolios in their program. 

Positive Impact on Student Success with E-Portfolios 

In the past decade, e-portfolios were expected to have revolutionary effect on student’s 

learning and development. Batson stated E-portfolios have been called “the biggest thing in 

technology innovation on campus” and they are said to “have a greater potential to alter higher 

education at its very core than any other technology application we’ve know thus far”(as cited in 

Tzeng & Chen, 2012). The Connect to Learning Project that was conducted, “showed a growing 

number of campuses with sustained e-portfolio initiatives, student e-portfolio usage correlates 

with higher levels of student success as measured by pass rates, GPA, and retention” (Eynon, 

Gambino, & Torok, 2014).  Numerous, colleges and universities are applying e-portfolio 

courses, as well as, incorporating them into their programs.  Implementing e-portfolios in 

programs are growing due to flexibility, the need for reflection and authentic assessments. 

E-portfolios are a form of assessment with informational functions that showcase and share 

learning, reflect, connect, and enable frequent feedback for improvements (Cher, Tai, & Yang, 

2016).  If a professor has adequate knowledge on e-portfolios and knows how to implement 
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them; they will see better student outcomes. This will allow their students to have more choice 

and authenticity in their learning. 

Students in an undergraduate program at University of Cambria participated in a study, 

stating it gives me a place to think about my goals, set targets, and how to achieve my targets. It 

showed me how to create a plan and how much I had achieved with my goals (Thanaraj, 2012). 

Being able to have freedom to select their assignment and project during each course to 

achieve showed good coverage of the graduates capabilities (Sullivan et al.2012). “Deketelaere 

argued, this fosters internal motivation, which is seen as a key driver of performance in portfolio 

examinations (Sullivan et al. 2012). There are substantial amounts of proof of e-portfolios and 

the positive impact it has on student achievement. 

Engaging Students in High-Education with E-Portfolios 

Engagement tends to be an ongoing struggle with today’s students. Therefore, higher 

education is continually looking at ways to keep their students engaged.  In a study, conducted 

by the National Taichung of Technology, “the scale in this questionnaire has demonstrated good 

psychometric properties which can be used to investigate motivating strategies for learning 

attribute, thus tying into the purpose of this study.” “Previously, Davis et al.(1992) and 

Bhattachergjee (2000) had respectively examined human motivations underlying individual 

acceptance of e-mail and e-commerce services(Yen Chen, Te Chang, Chen Chen, Huang & 

Wen Cheng, 2012). Student need guidance when working with their portfolios and the lack of 

assessment, as well as, knowledge from their instructor tends to turn the student off to 

e-portfolios (Contreras-Higuera, Martinez-Olmo, Rubio-Hurtado & Vila-Banos, 2016). When, 

students do not feel like they are being evaluated or assessed for their work they tend to not 

want to be as engaged.  
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Reflecting on E-Portfolio Work  

The key component in a learning portfolio is the student’s reflection on their work and 

others. The teacher’s use this work to show their student’s growth and change over time, to 

organize students’ assessment, both formative and summative (Jimoyiannis, 2012). When using 

their e-portfolio’s students could ask questions such as, “Who am I and how does engineering fit 

with that? What else am I? What do I want to be and how does that mesh with my argument 

about myself as an engineer? What kind of engineer do I want to be?” (Turns, Sattler, Eliot, 

Kilgore & Mobrand, 2012). These type of questions could help the student reflect back on what 

choices they are making.  

      Implementing e-portofolios into higher learning could facilitate students’ reflection on their 

own learning, leading to more awareness of learning strategies and needs Mooney (2014), van 

Wesel and Prop (2005) argued. Students could reflect back on their final presentations, 

internships, theses, and dissertations in their higher level courses (Crowell & Calamidas, 2016). 

Having established an e-portfolio and using it to reflect on what they have learned would allow 

the student to carry their past learning to their future courses. 

Feedback in E-Portfolios 

To provide proper feedback development of a rubric to assess the students’ e-portfolios 

was an important mechanism (Crowell & Calamidas, 2016). “Meaningful reflection is best 

facilitated by peer collaboration and mentoring within a learning community” (Jimoyiannis, 

2012). Students tend to take constructive criticism from their peers and make changes 

accordingly. Therefore, with peers could review each other's e-portfolios and make suggestions 

for improvements.  Barbera (2009) and Crisp (2012) argue that e-portfolios make a more 

productive learning environment by making students’ progress  and outcomes displayed to 
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encourage self monitoring, reflection while displaying teacher and peer-feedback (Yang, Tai & 

Lim, 2016).  

When a students progress is shown visibly to their peers, students tend to want to work 

harder and correct their mistakes when their work is shown publicly. According to a study 

conducted by LaGuardia Community College, students who received great feedback from their 

peers has higher success in their development compared to those who has little feedback and a 

better learning experience (Eynon, 2014). Feedback is so important when developing a students 

progress. Having the capability to give them instant feedback on any project, will allow them to 

not only learn from their work, but fix the information in a timely manner.  

Challenges with E-Portfolios 

Many challenges are faced when using e-portfolios for student work. Students not being 

totally aware of what is expected of them, and whether the student should have complete 

control of its construction. The lack of feed-back, student-tutor involvement, and the lack of 

technical support when developing their e-portfolios (Thanaraj, 2012).  According to as study at 

University of Barcelona, students believe that rubrics provided by their professors were not 

effective including the key criteria for carrying out a task, they were not usual in improving the 

outcomes of their work, they did not enable them to access their work properly (Contreras, 

Williams, Martinez-Olmo, Rubio & Vila-Banos, 2016). For great student outcomes, students 

want to know their purpose and why they are doing the work. When given the power to choose 

students tend to struggle with the concept at first. 

Burch and Seggie (2008) Grading or interviewing a student about their portfolio could 

involve numerous amount of time on the professor. Also, written portfolios might not reflect their 

true attitudes, reasoning, and knowledge of the students argued Rees and Knight (2007) 
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(O’Sullivan e ta., 2012). When implementing new ideas to high learning it can be difficult at first. 

Making sure the professors are knowledgeable in e-portfolios before implementation is the key 

to a good start.  

 

 

Conclusion 

In conclusion, the use of e-portfolios have increased vastly since 2010 about 57% of US 

post-secondary schools have used them and about 53% are engaging with them argued 

Dahlstrom, Walker, & Dziuban (2013) (Kahn, 2014). Student engagement is a key topic 

emerging in higher education. Many students coming into higher education over the past few 

years have never known a moment without the internet. Therefore, why not provide them with 

what they know? Using e-portfolios would help them carry their work with them being their 

college years, provide them faster feedback from their peers and instructors, and also give them 

ongoing learning process with the power to choose. There are a few draw back when 

implementing e-portfolios, therefore, the professors need to educate themselves and provide 

the student with what they are expecting before beginning the process.  
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